
27 
 

 

__________________________________________________________________________________ 

Vol. 18, No. 2 Summer 2021                                                  AASA Journal of Scholarship and Practice 

 
 

Research Article ____________________________________________________________________ 

 

 

The Relationship Between Distributive Leadership, School Culture, and 

Teacher Self-Efficacy at the Middle School Level 

 

 
 

Anthony DeMarco, EdD 

Principal   

Reading-Fleming Intermediate School 

Flemington, NJ  

 

Daniel Gutmore PhD 

Faculty Associate 

Department of Education Leadership Management and Policy 

Seton Hall University 

South Orange, NJ  
 

 

 

Abstract 
 

The purpose of this correlational, quantitative research study was to examine the extent to which 

relationships exist between distributed leadership, school culture, and the self-efficacy of teachers 

within public middle schools in central New Jersey.  This study was informed by Spillane’s and 

Elmore’s theoretical frameworks concerning distributed leadership, Bolman and Deal’s framework 

concerning school culture, and Bandura’s framework for self-efficacy.  This study identified 

significant relationships between distributed leadership, school culture, and teacher self-efficacy.  The 

results indicate the need for school leadership to adopt a holistic framework for leading large complex 

organizations such as middle schools. 
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Introduction 
The task of leading today’s schools has become 

so multifaceted and complex that one 

individual cannot be expected to accomplish 

the task alone (Grenda & Hackmann, 2013).    

To study leadership practice, one must examine 

the interplay between leaders, followers, and 

the elements of the situation (Grenda & 

Hackmann, 2013).  One approach in examining 

that interplay is by examining the relationship 

between distributed leadership, culture, and 

self-efficacy. 

 

The purpose of this study was to 

replicate Davis’ (2014) study to determine the 

extent to which a relationship exists between 

distributed leadership, school culture, and the 

self-efficacy of teachers in public middle 

schools in central New Jersey.  Although Davis' 

study demonstrated a positive correlation 

between distributed leadership and both school 

culture and teacher self-efficacy—as well as a 

positive correlation between school culture and 

teacher self-efficacy—the study was limited to 

K-5 elementary schools in Pinal County, 

Arizona.  

 

There is a need to continue this research 

to include middle schools that house Grades 6–

8 in different geographical regions of the 

United States to determine if there are similar 

findings.  

 

The purpose of Davis' research was to 

contribute to the literature regarding 

distributive leadership that goes beyond the 

limited focus of school performance and 

student achievement to include school culture 

and teacher self-efficacy.  This study adds to 

the empirical research on distributed leadership 

by advancing the understanding of the 

relationship that exists between distributive 

leadership, school culture, and teacher self-

efficacy at the middle school level.  Further, the  

 

findings of this study contribute to the literature 

on school leadership and its impact on school 

culture and teacher self-efficacy.  If a positive 

correlation between distributed leadership, 

school culture, and teacher self-efficacy can be 

established at the middle school level, further 

research could be conducted and action could 

be taken to promote a shift away from thinking 

that an authoritative, top-down leadership 

structure is what is required for principals to be 

successful in the current educational 

environment. 

 

Literature Review 
In many schools, the authoritarian model for 

leadership is used to govern learning (Nystrand, 

2009).   In an authoritarian model, there are 

specific boundaries that dictate job duties, the 

role of leadership, and how various 

stakeholders communicate with each other 

(Nystrand, 2009).  

 

Research has shown that this top-down 

style of leadership is not conducive to the needs 

of 21st-century middle schools, especially 

regarding how this style pertains to the role of 

the principal as a school leader (OECD, 2009). 

Increased accountability measures have placed 

pressure on middle school principals, resulting 

in leadership structures that are in direct 

conflict with best practice.  

 

Although an authoritative, top-down 

structure may seem like the path of least 

resistance to principals, the impact of such a 

structure may create an environment where 

school leaders become overwhelmed by all-

consuming tasks and are distracted from their 

professional responsibilities (Beisser, Peters, & 

Thacker, 2014).  

 

Chance, Cummins, and Wood (1996) 

assert that the school principal has an influence 
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on the establishment of the school-work 

culture.  It is the responsibility of the principal 

to develop an understanding of the 

characteristics that define the culture of their 

school.  “A positive and progressive school 

culture propagates morale, staff performance 

and student enrichment” (McKinney, Labat, & 

Labat, 2015, p. 155).  Fullan (2014) suggests 

that principals should assume the role of 

mediators by creating motivating conditions 

that encourage teachers to learn and optimize 

their practice.  

 

The desire to establish what Chance, 

Cummins, and Wood (1996) described as an 

effective school-work culture implies and 

necessitates a system for continuous 

improvement on the part of the school and its 

members.  “Epstein et al. (2011) conclude with 

the results of their study the suggestion that 

shared school endeavors, evaluation of student 

outcome data and shared collaborative 

leadership in a school will promote an 

academic and social equity for improved school 

culture” (McKinney et al., 2015, p. 154).  

 

Although a model of shared leadership 

is consistent with the establishment of a 

positive school culture, the implementation of 

this model requires a significant initial 

investment of time and resources.  

 

Unfortunately, society is changing 

much more quickly than many educators would 

prefer, and outside political pressures drive 

school leaders to focus on short-term goals, 

often tied exclusively to data from standardized 

assessments, rather than investing in 

establishing a positive school culture.   

   

There is evidence to suggest that middle 

school teachers feel less efficacious than 

elementary or high school teachers (Eccles, 

Wigfield, Midgley, Reuman, Iver, & 

Feldlaufer, 1993; Midgley, Anderman, & 

Hicks, 1995).  Albert Bandura (1998) defined 

perceived self-efficacy “as people's beliefs 

about their capabilities to produce designated 

levels of performance that exercise influence 

over events that affect their lives.”  

 

“Self-efficacy beliefs determine how 

people feel, think, motivate themselves and 

behave” (Bandura, 1998).  Schwerdtfeger, 

Konermann, and Schonhofen’s 2008 study 

involving German teachers found teacher self-

efficacy to have a positive influence on 

teachers’ attitudes and behavior toward their 

students as well as observable classroom 

practices.  “Moreover, greater self-efficacy has 

been found to positively affect teachers’ 

psychological health with respect to job 

satisfaction and burnout, as well as better 

physical health as evidenced by physiological 

indicators of stress” (Wang, Hall, & Rahimi, 

2015, p. 122).  Bandura (2000) asserts that 

people are partly the products of their 

environments.  

 

By transforming the culture of schools, 

building principals have the power to create an 

environment in which teachers are empowered 

to transform their circumstances and be 

producers of environments that they believe 

can positively influence students. 

 

Robinson (2008) argues that distributive 

leadership allows for greater expertise to be 

made available to those who possess the 

relevant expertise for carrying out the wide 

range of educational tasks now demanded of 

schools.  

 

The adoption of a distributive approach 

to leadership “is not only more suited to 

building higher order competencies and 

capacities among teachers and students alike, 

but it also enhances work-life balance by 

ensuring the burdens of leadership do not rest 

on one set of shoulders” (Hargreaves, Halasz, 
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& Pont, 2008, p.72).  General Motors CEO, 

Mary Barra, states that “if you let people own 

policies themselves–especially at the first level 

of supervision–it helps develop them” (Fessler, 

2018). As CEO of General Motors, Barra 

replaced the company’s 10-page dress code to 

two words: “dress appropriately.”  Barra’s 

policy decision was driven by her thought that 

if her managers could not handle a simple 

policy such as “dress appropriately,” what other 

decisions might they struggle with?  Barra 

states that people will live down to overly 

prescriptive policies and procedures (Fessler, 

2018).  

 

Through the implementation of a 

distributive leadership framework, a principal 

can share responsibilities with qualified staff 

while promoting a building-wide culture of 

trust that empowers teachers.  Spillane and 

Sherer (2004) argue that a distributed 

perspective on leadership means more than 

acknowledging that multiple individuals lead.  

“A distributive perspective presses us to 

consider the enactment of leadership tasks as 

potentially stretched over the practice of two or 

more leaders, followers, and their situation” 

(Spillane and Sherer, 2004, p. 6).  

 

The concept of “stretching” leadership 

over different individuals in the organization is 

what moves the distributed leadership 

framework beyond the model of the single 

charismatic leader who transforms an 

organization (Angelle, 2010).  

 

“With distributed leadership, decisions 

about who leads and who follows are dictated 

by the task or problem situation, not necessarily 

by where one sits in the hierarchy” (Copland, 

2003, p. 378).  This leadership framework is a 

challenge for leaders who have experience only 

in primarily top-down structures.  

 

Distributed leadership will challenge 

school leaders to relinquish some of their 

control over the empowerment of others.  

Bennett, Wise, and Woods (2003) found that 

conceptions of distributed leadership involve 

recognizing expertise, rather than formal 

position, as the basis of leadership authority in 

groups.  

 

Theoretical Foundations for Research 
There are many theoretical perspectives 

regarding distributed leadership, school culture, 

and teacher self-efficacy. The theoretical 

framework for this study was grounded in the 

theories of distributed leadership developed by 

Spillane (2006) and Elmore (2000); the theory 

of self-efficacy developed by Bandura (1997); 

and the theory of school culture developed by 

Bolman and Deal (2013).  These frameworks 

were chosen for this study based on their 

prominence in their respective subject areas.  

   

Participants 

Five middle schools within Middlesex and 

Mercer Counties in New Jersey were identified 

for the study.  At the time of this study, each of 

these suburban middle schools had a diverse 

student population exceeding 1,000 students.  

 

The participating schools each 

possessed features that are commonly found in 

middle schools, such as common planning 

time, flexible scheduling, team autonomy, and 

an overall structure that encourages 

collaboration and growth among teachers 

(Valentine, Clark, Hackmann, & Petzko, 2002). 

 

The participants in this study were 

teachers of students in Grades 6–8 from each of 

these five schools.  The participants completed 

68 questions concerning distributed leadership 

within their school, school culture, and their 

self-efficacy.  The study collected quantitative 

data utilizing the following three instruments, 

the Distributed Leadership Inventory (DLI), the 

School Culture Survey (SCS), and the Teacher 
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Self-Efficacy Scale (TSES). 

 

Research Questions 

Question 1.  

What is the relationship between distributive 

leadership and the self-efficacy of teachers in 

suburban public middle schools in central New 

Jersey, as measured by the Distributed 

Leadership Inventory (DLI) and Teacher Self- 

Efficacy Scale (TSES)? 

 

Question 2.  

What is the relationship between distributed 

leadership and school culture in suburban 

public middle schools in central New Jersey, as 

measured by the Distributed Leadership 

Inventory (DLI) and School Culture Survey 

(SCS)? 

 

Question 3.  

What is the relationship between school culture 

and the self-efficacy of teachers in suburban 

public middle schools in central New Jersey, as 

measured by the School Culture Survey (SCS) 

and Teacher Self-Efficacy Scale (TSES)?  

 

Method 

The purpose of this correlational research study 

is to replicate Davis’ (2014) study, which 

aimed to establish whether and to what extent 

there exists a relationship between distributed 

leadership, school culture, and teacher self-

efficacy.  Davis’ study focused on elementary 

school teachers in southern Arizona.  The focus 

of this study will be on teachers in public 

middle schools in Central New Jersey.  

 

The study also sought to clarify the 

field’s understanding of important phenomena 

through the identification of relationships 

between identified variables.  A quantitative 

research design was best suited to answer the 

research questions as prior research has been 

primarily qualitative in nature–based around 

interviews and observations regarding 

distributed leadership activities (Leithwood et 

al., 2007; Smylie et al., 2007; Spillane, 2006).  

This study is a non-experimental, relational 

study with a correlational design and a cross-

sectional time dimension. 

 

Instrumentation 

Primary data were collected through an online 

survey using SurveyMonkey.  The survey 

included three already existing, validated data 

collection instruments.  

 

The three surveys measured the 

variables of distributed leadership, school 

culture, and teacher self-efficacy.  All three 

surveys included Likert-scale items ranging 

from 1 = strongly agree to 5 = strongly 

disagree.  Each of the three surveys was 

structured using an identical Likert scale.  The 

survey consisted of 68 questions (the DLI has 

23 questions, the SCS has 35 questions, and the 

TSES has 10 questions).  

 

Additionally, questions were posed to 

respondents to obtain demographic descriptors 

including school, grade, role within the school, 

years of teaching, and gender. 

 

The validated surveys include questions 

that focus on the factors of school culture, 

teacher self-efficacy, and distributed 

leadership.  The Distributed Leadership 

Inventory (DLI) was used to measure teacher 

perceptions of distributed leadership; the 

School Culture Survey (SCS) was used to 

measure the variable of school culture; and the 

Teacher Self-Efficacy Scale (TSES) was used 

to measure the variable of teacher self-efficacy.  

Approval was granted to utilize each of these 

survey instruments. 

 

Data Analysis 

Research Question 1 focused on the 

relationship between distributed leadership and 

the self-efficacy of teachers.  To determine an 
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individual score for each of the dimensions of 

distributed leadership, the scaled scores on each 

teacher survey were calculated for the three 

dimensions by adding up the points from the 

questions that corresponded with each 

dimension and calculating a mean for each 

dimension.  To determine overall self-efficacy, 

the responses to each question were added 

together and then a mean was calculated. 

Standard deviations were also calculated.  The 

correlational coefficient was calculated using 

the correlational coefficient with distributed 

leadership as the x value and self-efficacy as 

the y value.   

 

Research Question 2 focused on the 

relationship between distributed leadership and 

school culture. To determine an individual 

score for each of the dimensions of distributed 

leadership, the scaled scores on each teacher 

survey were calculated for the three dimensions 

by adding up the points from the questions that 

corresponded with each dimension and 

calculating a mean for each dimension. To 

determine an individual score for each of the 

factors of school culture, the scaled scores on 

each teacher survey were calculated for the six 

factors by adding up the points from the 

questions that correspond with each dimension 

and calculating a mean for each dimension. The 

correlational coefficient was calculated using 

the correlational coefficient with distributed 

leadership as the x value and school culture as 

the y value. 

 

Research Question 3 focused on the 

relationship between school culture and the 

self-efficacy of teachers. To determine an 

individual score for each of the factors of 

school culture, the scaled scores on each 

teacher survey were calculated for the six 

factors by adding up the points from the 

questions that correspond with each dimension 

and calculating a mean for each dimension. To 

determine the overall self-efficacy, the 

responses to each question were added together 

and a mean was calculated. Standard deviations 

were also calculated.  The correlational 

coefficient was calculated using the 

correlational coefficient with school culture as 

the x value and self-efficacy as the y value.  

 

A Bivariate Pearson's Correlation 

Coefficient analysis was conducted on the 

obtained data regarding distributed leadership, 

school culture, and teacher self-efficacy.  The 

individual respondents to the study were the 

unit of analysis.  Both descriptive and 

inferential statistical data analyses were 

performed to identify relationships and 

correlations between variables and to answer 

the research questions.  To determine if a 

particular subgroup was causing an inflated 

correlation coefficient, additional correlational 

analyses were conducted on subgroups with a 

response rate greater than 30.  

 

Results of the Study 
Research Question 1 focused on the 

relationship between distributive leadership and 

the self-efficacy of middle school teachers.  

The results of the correlational analysis indicate 

that there was a significant statistical 

relationship between the two variables.  The 

correlation between the DLI and TSES was 

.405 (r=.405, N=162, p=.000).  This represents 

a moderate/low, positive degree of correlation 

and was statistically significant at the .01 level 

of significance.  

 

Additional analysis was conducted 

using Pearson correlation between the various 

dimensions of the DLI and the TSES to 

determine if a particular dimension of 

distributed leadership had a stronger 

relationship with teacher self-efficacy.  The 

correlation between the support dimension of 

DLI and the TSES was .373 (r=.373, N=162, 

p=.000).  This represents a low positive 

correlation and was statistically significant at 
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the .01 level of significance.  The correlation 

between the supervision dimension of DLI and 

the TSES was .200 (r=.200, N=162, p=.011).  

This represents little if any degree of 

correlation and was statistically significant at 

the .05 level of significance.  The correlation 

between the coherent leadership dimension of 

DLI and the TSES was .384 (r=.384, N=162, 

p=.000).  This represents a low positive 

correlation and was statistically significant at 

the .01 level of significance.  Although the 

supervision dimension had the lowest degree of 

correlation among the dimensions, each of the 

individual dimensions had a lower correlation 

to the TSES when compared with the 

correlation between the DLI and the TSES. 

  

 Further analysis was conducted using 

Pearson’s correlation to determine the 

relationship between distributed leadership and 

teacher self-efficacy within the following 

subgroups: female, male, more than 20 years 

teaching experience, and special 

education/support teacher.  The correlation 

between the DLI and the TSES for the female 

subgroup was .472 (r=.472, N=124, p=.000).  

This represents a moderate/low-moderate 

positive correlation and was statistically 

significant at the .01 level of significance.  The 

analysis of the male subgroup for the 

relationship between the DLI and the TSES 

showed no statistically significant results.  

 

The correlation between the DLI and 

the TSES for the more than 20 years teaching 

subgroup was .389 (r=.389, N=43, p=.010).  

This represents a low positive correlation and 

was statistically significant at the .01 level of 

significance.  The correlation between the DLI 

and the TSES for the special education/support 

teacher subgroup was .407 (r=.407, N=32, 

p=.021).  This represents a low-moderate 

positive correlation and was statistically 

significant at the .05 level of significance. 

 

 Research Question 2 focused on the 

relationship between distributive leadership and 

school culture in suburban middle schools.  The 

results of the correlational analysis indicate that 

there was a statistically significant relationship 

between the two variables.  The correlation 

between the DLI and SCS was .769 (r=.769, 

N=162, p=.000).  This represents a high 

positive correlation and was statistically 

significant at the .01 level of significance. 

 

Additional analysis was conducted 

using Pearson’s correlation between the various 

dimensions of the DLI and the SCS to 

determine if a particular dimension of 

distributed leadership had a stronger 

relationship with school culture.  The 

correlation between the support dimension of 

DLI and the SCS was .746 (r=.746, N=162, 

p=.000).  This represents a high positive 

correlation and was statistically significant at 

the .01 level of significance.  The correlation 

between the supervision dimension of DLI and  

the SCS was .489 (r=.489, N=162, p=.000).  

This represents a moderate positive correlation 

and was statistically significant at the .01 level 

of significance.  The correlation between the 

coherent leadership dimension of DLI and the 

SCS was .667 (r=.667, N=162, p=.000).  This 

represents a high-moderate positive correlation 

and was statistically significant at the .01 level 

of significance.  Although the supervision 

dimension had the lowest degree of correlation 

amongst the dimensions, each of the individual 

dimensions had a lower correlation to the SCS 

when compared to the correlation between the 

DLI and the SCS.  

 

Further analysis was conducted using 

Pearson’s correlation to determine the 

relationship between distributed leadership and 

school culture within the following subgroups: 

female, male, more than 20 years teaching 

experience, and special education/support 
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teacher. The correlation between the DLI and 

the SCS for the female subgroup was .771 

(r=.771, N=124, p=.000).  This represents a 

high positive correlation and was statistically 

significant at the .01 level of significance.  

 

The correlation between the DLI and 

the SCS for the male subgroup was .781 

(r=.781, N=38, p=.000).  This represents a high 

positive correlation and was statistically 

significant at the .01 level of significance. 

 

The correlation between the DLI and 

the SCS for the more than 20 years teaching 

subgroup was .715 (r=.715, N=43, p=.000).  

This represents a high positive correlation and 

was statistically significant at the .01 level of 

significance.  The correlation between the DLI 

and the SCS for the special education/support 

teacher subgroup was .732 (r=.732, N=32, 

p=.000).  This represents a high positive 

correlation and was statistically significant at 

the .01 level of significance. 

 

Research Question 3 focused on the 

relationship between school culture and the 

self-efficacy of middle school teachers.  The 

results of the correlational analysis indicate that 

there was a statistically significant relationship 

between the two variables.  The correlation 

between the SCS and the TSES was .434 

(r=.434, N=162, p=.000).  This represents a 

moderate/low positive correlation and was 

statistically significant at the .01 level of 

significance. 

 

Further analysis was conducted using 

Pearson’s correlation to determine the 

relationship between school culture and teacher 

self-efficacy within the following subgroups: 

female, male, more than 20 years teaching 

experience, and special education/support 

teacher.  The correlation between the SCS and 

the TSES for the female subgroup was .483  

(r=.483, N=124, p=.000).  This represents a 

moderate positive correlation and was 

statistically significant at the .01 level of  

significance.  The results of the analysis of the 

male subgroup for the relationship between the 

SCS and the TSES were not statistically 

significant.  

 

The correlation between the SCS and 

the TSES for the more than 20 years teaching 

subgroup was .433 (r=.433, N=43, p=.004).  

This represents a low-moderate positive 

correlation and was statistically significant at 

the .01 level of significance.  The correlation 

between the SCS and the TSES for the special 

education/support teacher subgroup was .548 

(r=.548, N=32, p=.001).  This represents a 

moderate positive correlation and was 

statistically significant at the .01 level of 

significance. 

 

Summary of Analysis 
The results of the investigation indicate that 

there is a statistically significant relationship 

between distributed leadership and teacher self-

efficacy with a moderate/low positive 

correlation.  There is also a statistically 

significant relationship between distributed 

leadership and school culture with a high 

positive correlation.   

 

Finally, it was determined that there is a 

statistically significant relationship between 

school culture and teacher self-efficacy with a 

moderate/low positive correlation.  The tables 

indicated below delineate that outcome more 

specifically. 

 

Table 1 focuses on the relationship 

between distributive leadership and the self-

efficacy of middle school teachers.  The results 

of the correlational analysis indicate that there 

was a significant statistical relationship 

between the two variables.  As displayed on  
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Table 1, the correlation between the DLI and 

TSES was .405 (r = .405, N=162, p = .000).   

 

 

 

This represents a moderate/low and positive 

degree of correlation and was statistically 

significant at the .01 level of significance.  

 

 

 

 

Table 1 

 

Pearson’s Correlation Between DLI and TSES 

 
 

 DLI TSES 

DLI 

Pearson Correlation 1 .405** 

Sig. (2-tailed)  .000 

N 162 162 

TSES 

Pearson Correlation .405** 1 

Sig. (2-tailed) .000  

N 162 162 
** Correlation is significant at the .01 level (2-tailed). 

In terms of the relationship between 

distributive leadership and school culture in 

suburban middle schools.  The results of the 

correlational analysis indicate that there was a 

significant statistical relationship between the 

two variables.  As displayed on Table 2, the 

correlation between the DLI and SCS was .769 

(r = .769, N=162, p = .000).  This represents a 

high and positive degree of correlation and was 

statistically significant at the .01 level of 

significance. 

 

 

Table 2 

 

Pearson’s Correlation Between DLI and SCS 
 

 

 DLI SCS 

DLI 

Pearson Correlation 1 .769** 

Sig. (2-tailed)  .000 

N 162 162 

SCS 

Pearson Correlation .769** 1 

Sig. (2-tailed) .000  

N 162 162 

** Correlation is significant at the .01 level (2-tailed). 
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In terms of the relationship between 

school culture and the self-efficacy of middle 

school teachers the results of the correlational 

analysis indicate that there was a significant 

statistical relationship between the two 

variables.  As displayed on Table 3, the 

correlation between the SCS and TSES was 

.434 (r = .434, N=162, p = .000).  This 

represents a moderate/low and positive degree 

of correlation and was statistically significant at 

the .01 level of significance. 

 

Table 3 

Pearson’s Correlation Between SCS and TSES 

 

 

 

SCS TSES 

SCS 

Pearson Correlation 1 .434** 

Sig. (2-tailed)  .000 

N 162 162 

TSES 

Pearson Correlation .434** 1 

Sig. (2-tailed) .000  

N 162 162 

** Correlation is significant at the .01 level (2-tailed). 

 

Several additional results emerged from 

the study. First, the correlation between 

distributed leadership and school culture was 

much stronger than any of the other 

relationships (which were moderate/low).  

Second, when examining the specific 

dimensions of distributed leadership, each 

dimension had a statistically significant 

relationship to both school culture and teacher 

self-efficacy, but the supervision dimension 

had a relationship to school culture and teacher 

self-efficacy that was of a lesser strength than 

the other dimensions.  

 

Finally, of the correlational analyses of 

the subgroups that were statistically significant, 

each of the subgroups performed within +/- .1 

on the size or correlation ordinal scale, with the 

exception of the special education/support 

teacher subgroup for question 3–this subgroup 

had a correlation coefficient .114 greater than 

the total population resulting in a moderate, 

positive relationship between school culture 

and teacher self-efficacy.  The minimal 

differences in correlation across the sample 

(n=162) and subgroup samples for each 

research question confirms that no subgroup 

led to an inflated correlation coefficient.  

 

Conclusions, Recommendations, and 

Implications for Leadership 

Development 
School leaders today face unprecedented 

challenges due to rising expectations, limited 

funding, and the task of preparing students for a 

world that is changing rapidly due to 

technological innovation and globalization 

(OECD, 2009).  Principals are expected to be 

more than good managers, they are increasingly 

being viewed as the key to large scale reforms 

and educational outcomes (OECD, 2009).  A 
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school leader is more likely to experience 

success if they focus their role on promoting 

interactions between stakeholders that are 

consistent with best practice rather than 

focusing on their sole actions as a leader 

(Spillane, 2006).  

 

The structure of a large middle school, 

with characteristics such as interdisciplinary 

teaming, common planning time, departmental 

specialization, extra-curricular activities, and 

flexible scheduling requires a principal to 

intentionally construct a framework where 

people, materials, and organizational structures 

work in concert for a common cause (Spillane, 

2006).   

 

A principal failing to construct such a 

framework and relying instead on a traditional 

top-down, authoritative structure has the 

potential to create an environment in which the 

school leader becomes overwhelmed by all-

consuming tasks and distracted from their 

professional responsibilities (Beisser, Peters, 

and Thacker, 2014).  

 

This research suggests that principals 

who are enabling in their bureaucratic 

approaches increase the probability of creating 

a climate and culture more conducive to 

transformational behavior.  It is important that  

 

principals do not become prisoners to  

administrative demands and policies.  

 

Through the implementation of a 

distributive leadership framework, a principal 

can share responsibilities with qualified staff 

while promoting a building-wide culture of 

trust that empowers teachers.  Expanding 

decision making authority to teachers provides 

opportunities to improve school climate, 

teacher efficacy, and student achievement 

(Roney, Coleman, and Schlichting, 2007; 

Wahlstrom and Louis, 2008).  

 

There is a relationship between school 

leadership, teachers’ views of the functioning 

of an organization, and their sense of self-

efficacy.  Research has shown that a 

distributive perspective plays a key role in 

influencing school climate, teacher capacities, 

and motivation (Feng, Hao, Iles, and Brown, 

2017; Coladarci, 1992).  

 

Principals need to develop strategies 

that facilitate the behaviors this study suggests. 

First, they need to arrange their time in more 

value-added domains related to staff support 

and instructional delivery.  This requires a 

mindset of relationship building as opposed to 

relationship management.  This research, 

although limited to middle schools, strongly 

suggests the utility of such an approach. 

 

 

Author Biographies 

Anthony DeMarco is a school principal in the Flemington-Raritan Regional School District and received his 

EdD from Seton Hall University.  Email: tdemarco075@gmail.com  

Daniel Gutmore is currently a faculty associate at Seton Hall University.  He is a former teacher and 

administrator in the Newark, NJ public schools.  He holds a PhD from New York University and 

specializes in organizational theory and practice at the K-12 level.  E-mail: daniel.gutmore@shu.edu  
 



38 
 

 

__________________________________________________________________________________ 

Vol. 18, No. 2 Summer 2021                                                  AASA Journal of Scholarship and Practice 

 
 

References 

 
Angelle, P. S. (2010). An organizational perspective of distributed leadership: A portrait of a middle 

school. RMLE Online, 33(5), 1-16. doi:10.1080/19404476.2010.11462068 

 

Bandura, A. (1997). Self-efficacy. Harvard Mental Health Letter, 13(9), 4. 

 

Bandura, A. (1998). Self-Efficacy. Encyclopedia of Mental Health. doi:10.4135/9781412952576.n182 

 

Bandura, A. (2000). Exercise of human agency through collective efficacy. Current Directions in 

Psychological Science, 9(3), 75-78. doi:10.1111/1467-8721.00064 

 

Beisser|, S. R., Peters, R. E., and Thacker, V. M. (2014). Balancing passion and priorities: An 

investigation of health and wellness practices of secondary school principals. National 

Association of Secondary School Principals. NASSP Bulletin, 98(3), 237-255. Retrieved from 

doi:http://dx.doi.org.ezproxy.shu.edu/10.1177/0192636514549886 

 

Bennett, N., Wise, C., and Woods, P. (2003, Spring). Distributed Leadership [Scholarly project]. 

Retrieved from http://oro.open.ac.uk/8534/1/bennett-distributed-leadership-full.pdf 

 

Bolman, L. G., and Deal, T. E. (1994). Looking for leadership: Another search party's report. 

Educational Administration Quarterly, 30(1), 77-96. doi:10.1177/0013161x94030001006 

 

Bolman, L. G., and Deal, T. E. (2013). Reframing organizations artistry, choice, and leadership 

[Wiley. Kindle Edition.]. 

 

Chance, E. W., Cummins, C., and Wood, F. (1996). A middle school's approach to developing an 

effective school-work culture. NASSP Bulletin, 80(576), 43-49. 

doi:10.1177/019263659608057608 

 

Coladarci, T. (1992). Teachers' sense of efficacy and commitment to teaching. The Journal of 

Experimental Education, 60(4), 323-337. doi:10.1080/00220973.1992.9943869 

 

Copland, M. A. (2003). Leadership of inquiry: Building and sustaining capacity for school 

improvement. Educational Evaluation and Policy Analysis, 25(4), 375-395. 

doi:10.3102/01623737025004375 

 

Creating Effective Teaching and Learning Environments (Summary in English). (2009). TALIS 

Creating Effective Teaching and Learning Environments. doi:10.1787/9789264068780-sum-en 

 

Davis, M. (2014). The relationship between distributed leadership, school culture, and teacher self-

efficacy (Doctoral dissertation, Grand Canyon University, 2014). Ann Arbor, MI: ProQuest 

LLC. 

 

http://oro.open.ac.uk/8534/1/bennett-distributed-leadership-full.pdf


39 
 

 

__________________________________________________________________________________ 

Vol. 18, No. 2 Summer 2021                                                  AASA Journal of Scholarship and Practice 

 
 

Donohoo, J., Hattie, J., and Eells, R. (2018). The power of collective efficacy. Educational Leadership, 

75(6), 40-44. 

 

Eccles, J. S., Wigfield, A., Midgley, C., Reuman, D., Iver, D. M., and Feldlaufer, H. (1993). Negative 

effects of traditional middle schools on students' motivation. The Elementary School Journal, 

93(5), 553-574. doi:10.1086/461740 

 

Elmore, R. F. (2000). Building a new structure for school leadership. Washington, DC: Alberta 

Shanker Institute. 

 

Epstein, J. L., Galindo, C. L., and Sheldon, S. B. (2011). Levels of leadership. Educational 

Administration Quarterly, 47(3), 462-495. doi:10.1177/0013161x10396929 

 

Feng, Y., Hao, B., Iles, P., and Bown, N. (2017). Rethinking distributed leadership: Dimensions, 

antecedents and team effectiveness. Leadership and Organization Development Journal, 38(2), 

284-302. doi:10.1108/lodj-07-2015-0147 

 

Fessler, L. (2018, April 03). GM's dress code is only two words. Retrieved July 21, 2018, from 

https://work.qz.com/1242801/gms-dress-code-is-only-two-words/ 

 

Fullan, M. (2014). Leading in a culture of change. San Francisco: Jossey-Bass. 

 

Grenda, J. P., and Hackmann, D. G. (2013). Advantages and challenges of distributing leadership in 

middle-level schools. NASSP Bulletin, 98(1), 53-74. doi:10.1177/0192636513514108 

 

Hargreaves, A., and Pont, B. (2008). The Finnish approach to system leadership. In G. Halasz 

(Author), Improving School Leadership, Case Studies on System Leadership (Vol. 2, pp. 69-

110). Paris: OECD. 

 

Hulley, S. B., Cummings, S. R., Browner, W. S., and Newman, T. (2013). Appendix 6C. In Designing 

clinical research (p. 79). Philadelphia, PA: Lippincott Williams and Wilkins. Retrieved from 

www.sample-size.net/correlation-sample-size/ 

 

Leithwood, K. (2005). Educational leadership: A review of the research. Retrieved from 

https://files.eric.ed.gov/fulltext/ED508502.pdf 

 

Leithwood, K., Mascall, B., Strauss, T., Sacks, R., Memon, N., and Yashkina, A. (2007). Distributing 

leadership to make schools smarter: Taking the ego out of the system. Leadership and Policy in 

Schools, 6(1), 37-67. doi:10.1080/15700760601091267 

 

Lenth, R. V. (2001). Some practical guidelines for effective sample size determination. The American 

Statistician, 55(3), 187-193. doi:10.1198/000313001317098149 

 

 

https://work.qz.com/1242801/gms-dress-code-is-only-two-words/
http://www.sample-size.net/correlation-sample-size/
https://files.eric.ed.gov/fulltext/ED508502.pdf


40 
 

 

__________________________________________________________________________________ 

Vol. 18, No. 2 Summer 2021                                                  AASA Journal of Scholarship and Practice 

 
 

McKinney, C. L., Labat, M. B., and Labat, C. A. (2015). Traits possessed by principals who transform 

school culture in national Blue Ribbon schools. Academy of Educational Leadership Journal, 

19(1), 152-166. Retrieved from 

http://search.proquest.com.ezproxy.shu.edu/docview/1693219211?accountid=13793 

 

Midgley, C., Anderman, E., and Hicks, L. (1995). Differences between elementary and middle school 

teachers and students: A goal theory approach. The Journal of Early Adolescence, 15(1), 90-

113. doi:10.1177/0272431695015001006 

 

Nystrand, R. (2009). Leadership theories for principals. Theory into Practice, 20(4), 261-263. 

doi:10.1080/00405848109542965 

 

Robinson, V. M. (2008). Forging the links between distributed leadership and educational outcomes. 

Journal of Educational Administration, 46(2), 241-256. 

doi:10.1108/http://dx.doi.org.ezproxy.shu.edu/10.1 

108/0957823081086329909578230810863299 

 

Roney, K., Coleman, H., and Schlichting, K. A. (2007). Linking the organizational health of middle 

grades schools to student achievement. NASSP Bulletin, 91(4), 289-321. 

doi:10.1177/0192636507310161 

 

Schein, E. H. (1992). Organizational culture and leadership. San Francisco, CA: Jossey-Bass. 

 

Schwerdtfeger, A., Konermann, L., and Schönhofen, K. (2008). Self-efficacy as a health-protective 

resource in teachers? A biopsychological approach. Health Psychology, 27(3), 358-368. 

doi:10.1037/0278-6133.27.3.358 

 

Smylie, M. A., Mayrowetz, D., Murphy, J., and Seashore Louis, K. (2007). Trust and the development 

of distributed leadership. Journal of School Leadership, 17(4), 469-503. Retrieved from 

https://eric.ed.gov/?id=EJ807386 

 

Spillane, J., and Sherer, J. (2004, April). A distributive perspective on school leadership: Leadership 

practice as stretched over people and place [Preliminary draft]. Retrieved from 

https://www.sesp.northwestern.edu/docs/leadstretchSPISHE.pdf 

 

Spillane, J. P. (2006). Distributed leadership. San Francisco: Jossey-Bass. 

 

Valentine, J. (2002). A National study of leadership in middle level schools. Reston, VA: National 

Association of Secondary School Principals. 

 

Valentine, J. (2006). A collaborative culture for school improvement: Significance, definition, and 

measurement. Retrieved from http://mllc.missouri.edu/Upload%20Area-

Docs/MLLC%20Culture%20Research%20Summary.pdf 

http://search.proquest.com.ezproxy.shu.edu/docview/1693219211?accountid=13793
https://eric.ed.gov/?id=EJ807386
https://www.sesp.northwestern.edu/docs/leadstretchSPISHE.pdf


41 
 

 

__________________________________________________________________________________ 

Vol. 18, No. 2 Summer 2021                                                  AASA Journal of Scholarship and Practice 

 
 

Valentine, J. W. (2004). Leadership for highly successful middle level schools: A national study of 

leadership in middle level schools. Reston, VA: National Association of secondary school 

principals. 

 

Wahlstrom, K. L., and Louis, K. S. (2008). How teachers experience principal leadership: The roles of 

professional community, trust, efficacy, and shared responsibility. Educational Administration 

Quarterly, 44(4), 458-495. doi:10.1177/0013161x08321502 

 

Wang, H., Hall, N. C., and Rahimi, S. (2015). Self-efficacy and causal attributions in teachers: Effects 

on burnout, job satisfaction, illness, and quitting intentions. Teaching and Teacher Education, 

47, 120-130. doi:10.1016/j.tate.2014.12.005 

 

Wilhelm, T. (2013). How principals cultivate shared leadership. Educational Leadership, 71(2), 62-66. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


